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Abstract 
This phenomenological study focused on what multicultural characteristics can be reflected to the elements of the curriculum 
objectives, content, learning situations and evaluation. Multicultural literature was examined via content analysis method. The 
findings were reported according to the themes based on the curriculum's elements. Some results of the research revealed that a 
curriculum design has multicultural characteristics if the objectives have the learner characteristics such as comprehending 
human rights and appreciation of different views, the content consists of some subjects such as human rights and citizenship, the 
learning situations offer different groups bias-free implementations and the evaluation process focused on thinking skills such as 
reflective thinking. 
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1. Introduction 
Multiculturalism is dealt as a set of beliefs and applications which a group of people use to make sense of 
themselves and the world and to arrange their personal and collective lives (Parekh, 2000); multicultural education 
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is dealt as an idea or an educational movement that gets students to achieve academic success and a reform 
movement that changes all elements of the educational enterprise, including its underlying values, procedural rules, 
curricula, instructional materials, organizational structure and governance policies to reflect cultural pluralism(Gay, 
1994).  
Studies revealed that different characteristics of individuals are not accepted in educational settings and they 
are even marginalized because of these; so, the objectives of curricula are not achieved (Bennet 1986; Banks, 2003; 
Macgillivray & Jennings 2008; Gay, 2010; Aguado, Ballesteros & Malik, 2010; Terra & Bromley, 2012). It is stated 
that monocultural education stunts the growth of the imagination and critical skills of students and causes them to 
judge other cultures and societies by the norms and standards of their own and to find them odd even worthless 
(Parekh, 2000). So, it is proposed that restructured education systems which have multicultural curricula are needed 
(Cole, 1998). It is proposed that school climate and hidden curriculum, teaching styles and strategies, language of 
communicate, elements of participation, formal education and training program, measurement and evaluation 
methods, instructional materials, attitudes, perceptions, beliefs and behaviors of school staff and school policies, 
also, should be changed by multicultural education which aims at ensuring equal opportunities for all students 
regardless of their gender, sexual opportunities, social classes, ethnic, racial and cultural features (Banks, 2003). But 
the primary concern is how to develop curricula, steering teaching implementations substantially, in terms of 
multicultural characteristics. In development of curricula, indispensable elements of education systems, 
multicultural characteristics can be reflected to teaching implementations taking learner differences into 
consideration (Banks, 2003; Grant & Sleeter, 2007). In this study, it is accepted that the hidden curriculum is 
inevitable and despite how perfectly was prepared, teachers can  
reshape formal curriculum plans with their own characteristics in implementation processes (Ertürk, 1994; Hewitt, 
2006; Varış, 1988). Nevertheless, it is thought that teachers’ curriculum implementations can be steered by curricula 
which have multicultural characteristics. In this context, the study focused on the question of what multicultural 
characteristics can be reflected to the elements of the curriculum objectives, content, learning situations and 
evaluation in designing curricula. 
 
1. Method 
In this study which was conducted on phenomenological method, a design of qualitative research methods, 
document analysis was chosen as the basic data collection method (Yıldırım & Şimşek, 2011). Multicultural 
literature was examined via content analysis method in the research. The findings were reported according to the 
themes based on the curriculum's elements. 
 
2. Findings 
2.1. The objectives of curriculum design 
Multicultural curricula should have aims at imparting cognitive, affective and psychomotor features, providing 
a more equitable and fair society, to students (Banks, 2003).  
It is suggested that curriculum plans have individual features which enable students to have knowledge about 
some key concepts such as democracy, human rights, prejudice, discrimination, sexism, sexual orientation, racism, 
social class, diversity, religious orientation, different languages, globalization which provide students with thinking 
multidimensionally and to examine the relations among these concepts (Banks, 2003; Bennett, 1986; Çavdar, 2014; 
Gay, 2010; Sears, 1991; Tiedt & Tiedt, 2010).  
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In terms of affective domain, it is suggested that a curriculum should have some features enabling; i) to develop 
empathy (Arıkan, 2005; Baker, 1977; Banks, 2003; Gay, 2010; Grant & Grant, 1981; Portera, 2004); ii) to feel 
responsibility for world societies and esteem to the nature (Bennett, 1986); iii) to accept his/her responsibilities as a 
citizen of a multicultural society (Tiedt & Tiedt, 2010); iv) to appreciate different ideas and to be aware of how they 
develop decision making skill in different times (Tiedt & Tiedt, 2010); v) to accept different views (Tiedt & Tiedt, 
2010);  f) to develop a positive sense of self (Boyer & Babtiste, 1996), vi) to accept and appreciate different sexual 
orientations (Taxel, 1978; Sears, 1991; Macgillivray & Jennings, 2008; Mayo, 2014; Yağcıoğlu, 2014); vii) to 
reduce homophobia (Mayo, 2014; Alkan, 2014), viii) to develop an understanding which can remove social 
problems based on oppression and inequality (Boyer & Babtiste, 1996); ix) not to find one’s and others’ cultural 
heritage odd (Tiedt & Tiedt, 2010) and x) to develop friendship relations with marginalized groups (Banks, 2003). 
It is, also, vital that a curriculum should include the skills enabling: i) to communicate with individuals who 
have different cultures (Boyer & Baptiste, 1996; Bennett, 1986); ii) to put the concept democracy into practice 
(Banks, 2003) iii) to be able to do teamwork (Banks, 2003; s. 122) and iv) to gain social movement (Bennett, 1986).  
 
2.2. The content of curriculum design 
In the content of a multicultural curriculum design, it is highly recommended to include such concepts as 
notably human rights education, citizenship courses and how events, cases and notions are dealt from different 
views (Banks, 2003). The content should have historical and cultural events which enable to understand the 
experiences of different groups (Banks, 2003; Bennett, 1986). For example, the texts which deal with the roles, 
experiences, challenges and contributions of women to the society can take part in course books (Banks, 2003). 
Subjects which illuminate and break down prejudices against LGBTI individuals can be dealt (Macgillivray & 
Jennings, 2008; Mayo, 2014). To sum up, it is expected that content of the curriculum should identify the diversity 
in subject area and different views related to the content (Banks, 2003; Bennett, 1986; Gay, 2010). 
2.3. The learning situations of curriculum design 
The findings oriented to curriculum objectives revealed that affective domain features should take part in 
multicultural curriculum design mostly. When it is taken into consideration that having affective features gained to 
individuals and measuring them are hard, it can be asserted that learning situations should be based on active 
experience. In this context, for Boyer & Babtiste (1996) methods such as simulation, role-play and case 
study/critical case can be used.  
Tiedt & Tiedt (2010) suggest that teaching methods such as reading aloud, reading books with pictures, 
brainstorming, collaborative learning, drama, using graphic regulations and activities which let learners tell their 
own experiences and stories can be used.  In addition, it is proposed that the materials which can make negative 
ideas, bias, hate speech and stereotypes against diversities shouldn’t be used and the materials which are used should 
have the quality to test the bias against diversities (Arıkan, 2005;  Ayalon, 2008; Banks, 2003; Boyer & Babtiste, 
1996; Collado & Atxurra, 2006; Grant & Grant, 1981; Kowalski, 2009; Ndura, 2010; Portera, 2004). 
2.4. Measurement and evaluation process in curriculum design 
As empathy development and change in attitudes can take a long time, evaluation should be flexible to reflect 
diversity. In this context, it is thought that learners can prepare reflective thinking portfolios (Tiedt & Tiedt, 2010). 
It is also suggested that thought provoking questions can be asked after videos about discriminated groups are 
shown and historical and sociological information about different cultures can be used to test personal attitudes of 
learners (Banks, 2003). Aguado, Ballesteros & Malik (2010) propose that cultural differences should be taken into 
account in evaluation process. 
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3. Conclusion 
The importance of altering curricula into a multicultural structure for all ages and levels of learners is obvious 
so as to prevent learners who have different cultural features from being exposed to marginalization in educational 
settings and to affect their learning positively by turning their cultural differences into advantages. When viewed 
from this aspect, it can be said that a multicultural curriculum design should have the aims at raising democratic 
individuals who have reached the awareness and acceptance level of differences, can empathize, know human rights 
and respect them and communicate interculturally. A curriculum content which includes all marginalized groups and 
gets to gain multidimensional views should be organized. In learning situations, team works between heterogeneous 
groups, collaborative learning, discussing with differences and different views with due regard, and materials which 
include all differences as well as method and techniques such as drama enabling learners to develop the empathy 
skill. Evaluation process should be flexible and wide as the development of some attitudes can take a long time, and 
should reflect cultural diversity and should be convenient for learners’ cultural backgrounds. 
To sum up, this research revealed that curriculum designs can be said to have multicultural characteristics 
providing that curriculum includes the following; objectives having the learner characteristics such as 
comprehending human rights and appreciation of different views, the content consisting of subjects such as human 
rights and citizenship, the learning situations offering different groups bias-free implementations and lastly, the 
evaluation process focusing on thinking skills such as reflective thinking.  
Consequently, it can be thought that program evaluation studies can be conducted to evaluate how substantial 
curriculum documents have multicultural characteristics accepting the characteristics determined in this study as 
criteria. 
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